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ABSTRACT

In the process of teaching English throughout thentry, more effort is needed when it comes tddhehing in
remote areas. This research aims at investigatimgjlenges faced by the teachers in remote areastlaid strategies in
teaching English especially reading. This study wsadescriptive qualitative study which involved fbdmer SM-3T
teachers posted in 2013-2016. The data were celfectising questionnaire via Google Form and onlimterviews.
The data analysis was done by transcribing, codiogking for larger categories or themes, and ipteting meaning and

presenting the result.

The result of the research showed that challengesd by the participants were related to studemisdia, and
material. With regard to the teaching of Englislspecially reading skill, the teachers still focusaa the teaching of
language-focused learning and meaning-focused inPunce reading can be useful to help the studenterstand the
language, the problems in the real situations cdugbe teachers to conduct language learning imbedan
The results imply that the teachers need to baldhedearning by making sure that the meaning fedustrands exist in

the teaching and learning process so that the sttgtiéanguage learning could occur in a meaningfntl contextual way.

KEYWORDS: Remote Areas, Reading, Four Strands, Meaning-Facuisgut, Meaning-Focused Output, Language-

Focused Learning
INTRODUCTION

The importance of English as an international legg demands most people in the world to master it.
A good mastery of English will help them not only ¢communicate, but also to learn something newhasway of
preparing themselves for a better life. Becausé, dnglish is also needed to be taught in evetystin Indonesia.
However, with the huge number of spread archipeldlge disparity of education equity between Indaesreas is
undeniable (Nurhayati & Dhona, 2016). This conditibas created a diverse education process restitintifferent
outcomes. Nonetheless, the students of schoolsaharea are required to follow the curriculum még the government.
Therefore, the teachers of those schools are dgateto provide good English learning for the leasnregardless the

inequality.

Teaching English means teaching both macro slkdiel micro skills of English to the students.
The first term represents four language skills, elgntistening, reading, speaking and writing white latter consists of

vocabulary, pronunciation, and grammar. The wathefEnglish teachers in teaching that aspect may wateacher may
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start from teaching based on receptive cycle (repdnd listening) to productive cycle (writing aseaking) or from the
spoken cycle (listening and speaking) to writteoleyreading and writing) — or vice versa. Since students of rural area
are rarely exposed to English, the teaching ofdtsiglls often does not run well. Lack of Engliskpesure makes the
students find it difficult to learn English as urbatudents do. With the lack of source for learniggglish,
the most possible way of exposing English to thenthrough reading. Reading which involves the réoepand
understanding of language can be very useful fimaaher to help the students accustom Englishtefédy. Reading is
one of the excellent ways of providing languageutnf®ay and Bamford 1998; Maley 2005; Nuttall 1982Renadya &
Widodo, 2016). A reading course which is well taughin be the core of the language teaching plahcas give rise to
activities in the other language skills namelydishg, speaking, and writing. Moreover, reading gisovides the prospect
for an advantageous focus on language featurawmi(wo skills of English). Therefore, reading canareeffective way of

showing that learning language can be enjoyablesandessful (Nation, 2009).

To teach reading successfully, the teachers reeedrtsider the way they deliver it. There are spmigciples or
frameworks designed to enable the teachers toecrefftctive language learning. One of the pringpie called the
four- strand frameworks. Nation (2007) states thatay to provide an appropriate balance of the dppity for learning
can be divided into four strands, namely meanirgi$ed input, meaning-focused output, language-&xtusarning,
and fluency development. This framework allows tbachers to provide a range of useful activitiesctvlextend the
students opportunity in learning the language. larrore, this framework can be applied to everyl skilanguage,

including reading.

The teaching of reading as an effective way afoihiicing language to the students seems to ber lvetien it
follows the four strands framework. However, theriea in teaching English in remote areas may ‘#rhe teachers to
alter their way of teaching. Two questions are teererged: What is the challenges faced by theh&zadn teaching
English (especially reading) in a remotes area? lfowthe four strands framework is implemented hy teachers in
teaching reading in remotes areas? The purposbssadtudy are then to investigate the challengeasaching English in
remotes area and to examine the strategies (basttk dour strands framework) used by the teacietsaching reading
in remotes areas. As the challenges faced by #uiées in rural areas is different from urban griesscope of this study
is therefore to investigate the challenges facethbyteachers and strategies they used in teaohaing in remote areas.
The results of this research are expected to helgeachers in conducting language learning wiidbeneficial for their
students. It is also expected that this researthingpire the teachers in remotes areas in imp@vheir language skills
especially reading. Furthermore, the result of tegearch can be the inspiration for other reseasaltho want to examine

the teaching process in remotes areas as weledsih strands framework and its application inldrguage learning.

THEORETICAL REVIEW

Teaching English in Remote Areas: Indonesian Settn

Since education is central to each country’s prosmé growing in this globalization era, Indonesia a
developing country is striving for the bettermehiducation. It results in the improvement of eation quality in some
regions which is getting better. However, the copms still struggling in providing education eqig especially in

remote areas.
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Low education quality creates challenges for trechers in teaching in the remote and disadvantaged.
This issue also happens in the context of teadBimgjish. Nurhayati & Dhona (2016) states that tr@esome challenges
which is faced by the English teachers in the remeatrea, including students factor, learning madteria

language, environment and facilities.

The first challenge is related to the studentstdes; including their orientation, their intelleatuability and their
behavior. Student’s orientation in learning inflaesa their attitude and behavior (Harmer, 2007). &élew, in some areas
considered as disadvantaged area, most of therdtude not think that what they learn at schoeklsvant to their future
(in term of job or life planning). The next issierelated to the students’ intellectual abilityn& some of them did not
get a proper education in elementary, it is hafdethe teachers to bring them to the next le¥dearning, especially
English language which is rarely exposed to thehe Tast issue regarding the students’ factor ig tgendance and
behavior. Since some of the students have othedviteet outside the classroom, such as helpingr tipgirents,

they may keep coming on and off regularly to thess| causing the students to miss the materials.

The next problem is related to learning materiéle challenge which is mainly faced by the teaciersaterial
availability and quality. Since the learners’ needy be different in each area, the quality of aree material may not
be fit to the condition. Furthermore, lack of etagty and internet connection in some disadvantageea makes the

teachers find it difficult to adapt or to make w$enaterial available online.

Next is language. when teaching English in thedliaataged area, the teachers will deal with thaeguages,
namely English, Indonesian language, and studdotsil language. The students often consider Englstan ‘alien’
language and see that there is no reason to ledrarthermore, lack of local language mastery beepa problem since

sometimes the teachers need to use it in explathmgnaterial.

The last challenge is related to learning enviromimend facilities. Nurhayati & Dhona (2016) statbst
generally, learning facility in disadvantaged ar&asot conducive. Learning environment which issleonducive will
become an obstacle faced by the teachers in tepémglish. Furthermore, the inadequate facilityésy common in the

place, making it possible for the student to achiess and engage negatively.

The challenges mentioned above are not the probdesolve merely by the teachers. All related stakddrs
should be involved in tacking those problems. Heaveteachers as the agents who are directly ieebin the process of
learning are the key contributor to the change fibgling a solution to be applied in the classroonthvthe aim of

overcoming the problems.

As mentioned before, one of the challenges in tegcknglish is because of the lack of English expes
Lack of English exposure makes the students firdifficult to learn English as urban students dathihe difficulty in
finding material or media which may intensify thegesure of English to the students, the most ptessiay of exposing
English to them is through reading. Reading whiatolves the reception and understanding of langwagebe very

useful for the teacher to help the students acougnglish effectively.
Reading and English Learning

Reading is considered as the most popular skiltéeh among the four language skills in Englishrévidion

(2007) states simple definition of reading thasiaibout making meaning from print information ansual as well. The
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process, however, is very complex.
In order to be a good reader, a student is requirdédve a great deal of practice and to masteskiieneeded.

Oakhill, Cain, & Elbro (2014) states that there am® components in reading, namely word decodind an
language comprehension. The first term referseaattility to read single words out of context. Beeond term, language
comprehensiorrefers to the ability to comprehend words, sentenard text. Furthermore, reading ability dependthe
product of this component. Oakhill, Cain, & Elbi20(4) formulates the idea which states Raading=Word Reading x
Language Comprehension (R=WRxL®@) other words, instead of seeing, reading asstira of the two components,
reading is considered as the interdependence bEtmaponent. It implies that if one of the mentidrmponents is bad,
the reading ability will be also bad. Accordingifya student cannot read the words or if a studees not have any skills

of language comprehension, he cannot read.

There are some reading strategies which can be tes@dprove reading comprehension, namely predictin
visualizing, making connections, summarizing, guestg, and inferring Kucikglu, 2013). Predicting is a strategy
which can help the reader establish a purposehfar teading. Some approaches of this strategyeaeher modeling,
predicting with a partner, predicting throughoutt$e and so forth. Visualizing is a strategy whiotiolves the reader in
constructing images of what is read. In making emtion strategy, the learners activate the primvwkadge and connect
ideas in a text to their experiences. Summarizimgptes the learners to organize ideas in readicguse it helps them
determine the important point. Questioning requieegseader to construct meaning by asking questtonshem.
The last strategy, inferring, is a strategy whicbvides the learners the opportunity to make ptextis, draw conclusion,

and find the meaning by making inferences.

Basically, there are two kinds of reading actidtimamely intensive reading and extensive readingnsive
reading is a reading activity which is designedtovide students the opportunity to develop paldicueceptive skills
such as skimming, scanning, and reading for detatenprehension. On the other hand, extensivengaslian activity in
which the students can freely choose what they wanmead with the aim of improving general languagepleasure
(Harmer, 2007).

Reading gives early benefits for language learbecsiuse it becomes a way of understanding langtiagener
(2007) mentions that reading skill is beneficial Banguage acquisition for its function as providérocabulary as well as
a model for other skills. Therefore, reading is iamportant skill to be taught to help the studergarh better.
The teachers can teach the students certain sestieghelp them read better. Further more, tegctgading should bring
the students to move form “learning to read” whtefocus on the learning of decoding and recoggiziritten words to
“reading to learn” where the focus is on the leagniand understanding of increasingly difficult text
(Oakhill, Cain, & Elbro, 2014). Related to teachiBgglish in remote areas which represents input-gowironment,

reading can be a good way to pave the way fortthaests to learn other macro skills (Al-Homoud &h8itt, 2009).
The Four Strands

The principles of designing a language course heen developed over time to optimize the languagening
experienced by the learners. One of principlesesighing a language course which is well known aitily used is the

four strands framework. The notion of the four stl® framework was coined by Nation, comprising fqarts:
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meaning-focused input, meaning-focused output,uagg-focused learning and fluency development.bEséc principle
of this framework is stated by Nation (2007) in idat& Yamamoto (2012) that a language course agdage classroom,

which is well-balance is those which give equalitm each of the four strands.

In meaning-focused input, the learners are supptsddarn Ithe anguage through reading and listenirhe
focus of this strand is to understand the mesdagethermore, they are supposed to do some acfiwiteere language
features are small outside their present profigidaeel. In meaning-focus output activities, tharleers produce language
through writing (for written form) and speaking (fspoken form) which the focus of comprehending twikabeing
listened to or read. This kind of strand also paftention in the use of language features in thenfof vocabulary,
spelling, pronunciation, grammar, or other featutesiguage-focused learning puts deliberate atterit the features of
language inmeaning-focused input and meaning-fatoséput contexts. For example, language-focusaurhileg occurs
in reading when learners use their dictionary twl fthe meaning of some words or when learners lspatling in
speaking.The last strand, fluency developmentsisand with the purpose of helping them to makebwt use of what is
already known. The learners are said to be fluerth@y are able to receive and produce language etasonable
rate(Nation & Yamamoto, 2012).

Besides applying those different strands in a ¢itr@e (in the context of the classroom), anothend which is
needed to consider is the timing. Macalister (2Qdaints out that in relation to curriculum desigach strand should get
equal time in a language course. Nation (2009hé&rrhore explains that to get the balance, thereramey ways which

can be done. The considerations will be on the lomaditions, the constraint of timetable, and adeacher preference.

Regarding the advantages of the application offdbe strands framework, Nation &Yamamoto (2012) g}
that the four strands framework enables the teacteeprovide various ways of helping the studeot$éetirn a certain
language together with its features and skill nathan relying on the only particular way. Besid@gng the opportunity
to the learners to not the only focus on one gKillanguage, the notion of four strands can alsaiged to promote
autonomous learning. Nation & Yamamoto (2012) sthtt the four strands principle can be very usé&fube applied
when learners decide to learn a language and waaké control their own language learning. Thexefthis framework
can be a way to promote learning autonomy, givixigreded opportunity for the learners to learn lagguwhenever and

wherever they are.
The Four Strands and Reading

Since the four strands framework can be interpreedhe way of providing a range of ways in helpihg
students to learn the language, this principleads mecessarily applied only in the whole-skill laage teaching, nor
limited to a particular skill. With regard to readi Nation (2009) proposes principles which camgbielance to design a
reading programme, namely meaning-focused inpugnmeg-focused output, language-focused learning, furency
development. In the meaning-focused input, reagiragtice and training should be conducted with rgeaof reading
purpose. They can be searching for informationdirgafor fun, reading to learn, reading to writadaeading to critique
text. Furthermore, learners should read texts wharle appropriate to their level of language preficy.
It also should help the learners to improve thairguage proficiency by serving texts which have meeabulary to be
guessed based on the context. In meaning-focusgpditpn the other hand, reading activity needdaddated to other

language skills such as listening, speaking, aritingr
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This strand actually focuses on the use of speakitigwriting as the ways to provide the studergsohportunity
to create language. Since reading is receptivé $hé@ focus in this strand is on how reading cancbnnected to other

skills.

Language-focused learning requires the learningply some principles regarding the language bliaghed.
The first principle is that the learners shouldalssisted to develop their knowledge as well assskihich are needed for
reading effectively. The skills include spellingaptice, phonemic awareness activities, vocabukagning, and grammar
study. The next principle is the learners neededaught about reading strategies. The last pilmégpthat the students
should be accustomed to various text structurels agcstories, newspapers, recounts, and repditidncy development
strand, learners’ fluency in reading should be tgped. The process can be done by giving them mhteat contains
language features that they have already known Wh# activities can be in form of speed readiegnsing, skimming,
repeated reading, and paired reading. Furtherniweg,should feel motivated to read and enjoy readincan be done by
giving them the chance to do some activities liketehing to stories, shared reading, or independeating.

The last thing to consider in this strand is tlearhers need to read a lot. It can be done thrextgmsive reading activity.

Applying the condition for each strand will enalbhe teacher to prepare a reading-based lessorhefFmre,

it will ensure that their learners are not onlyghicing reading but also learning how to read (Miatar, 2011).

Study on the challenges in teaching English inraote area has been done by several researchetsayhtir&
Dhona (2016) conducted a research about the profderd by SM-3T teachers in remote areas. The rfqndif the
research tells that there are some problems whaetsexd the participants cannot apply their skill &ndwledge in
teaching effectively which include the problem tethto the students (motivation, intellectual apjliand behavior),
learning material, language, learning environmant] facilities. The research suggests that teacteadiness experience

is needed in order to conduct effective teachingimote areas.

Regarding the four strands framework and its appbo in language learning (especially in readimdgacalister
(2014) examines the current research on the sdaogdage (L2) reading related to the teaching repdind its relation to
reading as an activity of meaning-making. He poiis that greater recognition of the four strandsmiework will
contribute to a thorough understanding of the teartof reading, which will lead to the improvemeott classroom

practice.

Another research focuses more on the use of feands in developing vocabulary mastery throughealirey
activity which is done by Hogain in 2012. The résuiggests that the four strands framework is caring to be used as a
strategy in not only vocabulary mastery but forrgvanguage course. Furthermore, the strategy presribe concept of

input, output, fluency, and focus on form unity aiican be useful to create effective learning.

RESEARCH METHODOLOGY
Research Design

This research was a descriptive qualitative stuithis research involved 14 former SM-3T teacherstqubs
between 2012-2016 as participants. The data weilected by using questionnaire and interview. faestionnaire was
distributed to the respondents in a form of Godglens while the interviews were done by using aamlinterview or

e-interview. Online interviews are used to colldata via the Internet with the purpose of subjectimem to study to
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deliver new evidence related to a certain quesifaesearch (Hewson, 2010 in Salmons 2012).
Online interviews were done to help the researthgaining data from the different participantdifferent places.

Table 1: The Timeline of Data Collection

Data Collection Technique | Date

. . November 28 2017—
Questionnaire December %' 2017
Interview December'32017

Data Analysis

The data were analyzed by adapting Ma (2015pstépnalyzing qualitative data, which comprisesnscribing,
coding, looking for larger categories or themesl emterpreting the meaning and present the reBirlttly, the data which
were gained from questionnaire and interview weaadcribed into written form. Then, the data wemegkbn down into a
small segment and then labeled. The next step eaksng the data to find the categories or themektha last step was

interpreting the meaning of the data and presentiagesult.

FINDINGS AND DISCUSSIONS

Challenges in Teaching Reading

Based on the data collected from questionnair@$0%f the participants taught reading at schooh warious
reasons. The first reason is because they wantpdefmare the students to face national exam sinisein the form of
reading test. The next reason is because it iscstatstandard competence/ basic competency. Tinewum demands
the teachers to teach their students reading tékt warious genre texts as well as transactiondl iaterpersonal text.
The next reason is because they wanted to teadibutary to the students. Introducing vocabularptlgh reading is
considered as auseful way to enrich their vocalpidarce vocabulary plays important part in undewitag the language.
In the process of teaching English, especially irepdhe participants faced some challenges. Thdatge they faced in

the process of teaching reading are related teestsdmedia, and materials.

The first problem related to the students is theitabulary mastery. Since some students did @onh IEnglish
before and they rarely met the English in theiriemment, their vocabulary was limited. The diffiguin memorizing
vocabulary also became barrier in the studentstefd learn English. Their lack of vocabulary neagtmade them find it
difficult to comprehend the text given. This prablés the main reason why a participant did not ehis students’
reading. Another problem related to the studentié# low motivation in learning English. Low medition in learning
English was caused by some reasons, and one of ihéecause the teaching and learning processssimeresting.

As explained by T,

“Their motivation was high at grade VIl. Howeverécreased at grade VIl and IX. Maybe becausadhaehers

are not graduated from English education departnsenthe teaching and learning process is less éstimng”

Next is media. Media play an important part in fliecess of teaching and learning English Unforteigathe
most common problems faced by the participantsiialrarea is the lack of media to support teachinglso happened to
most of the participants involved in this studyeTdbsence of electricity (which is very commondmote areas) became

the reason why the participants did not use etdttrpowered media such as LCD projector, noteb@aokl, tape recorder.
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It is also difficult to find non-electricity-powedemedia because of the difficult access.

Finally, the participants found problems with mmatks. Since the textbook used in the school isnfrthe
government, some of the materials were not fittigr real condition. The participants found it difit to find good texts
which are related to students’ context. Furthermseoeme schools only had LKS which sometimes ares ito quality
(some grammar errors and out of context). Thisatittn was worsened by the absence of internet ationewhich is

helpful in providing various materials for the Irars.
Strategies in Teaching Reading

Besides gaining data about the challenges facedhby participants in their efforts in teaching Hsigl
(especially reading), this study also providesdtnategies used by the participants in teachindingaespecially from the
point of view of the four strands framework. Thedst captured the data on how the participants aghy@your strands i.e.
meaning-focused input, meaning-focused output,uagg-focused learning, and fluency developmengaching reading

and how they put the time portion of these strands.
Meaning-Focused Input

In this principle, Nation (2009) states that pi@tin reading need to be done for a range of tnpgses of
reading. Based on the data, reading to searcmfornation is the most popular activity in thisastd, done by 97% of
participants. The next popular activity is readfogfun. Some of the participants used reading asedium of learning
something new, while there is no participant wheduseading to critique texts. The reason why thos@ose-based
reading activities are not all applied is becausthe lack of motivation by the learners. Furthereya participant prefers

to teach certain activity because the studentgjuage proficiency is low, as explained in the iitaw transcript below,

Why did you choose “reading to search for inforroatiand “reading for fun” activities in reading?
How about the other activities?

In this case, my students lacked vocabulary of Batiadonesia. It will be even harder for them tarte
A |: and write English. So, | decided to use reading asmy to improve their vocabularies and to traiertinto
understand a text.

R

Meaning-Focused Output

In this principle, reading need to be related tioeo language skills which means that listeninggagng, and
writing activity could be involved in the readingmong four skills in English language, the partaips tended to relate
the reading activity to writing and speaking skiflsoth are productive skills). 38% of participamsegrated reading
activity with writing activity. They used readingtavity as the way of deconstructing the text bkiag the students to
find the information from the text, learn the geaoetructure and language feature of the text. Aaoivay of relating
reading to writing was by using reading activity inspiration to write their own texts. The partigigs used reading
activity such as reading short functional messagadke the students understand the structure sthénawould be able

to create the text based on the example they fzad re

Regarding the integration of reading activity wéfeaking, 38% of the participants connected thding activity
with some speaking activities. A participant askedstudents to pronounce the words in the texneSparticipants asked

their students to read aloud the text they reacdtlasny (the participants) checked their pronunciatio
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R : | How did vou relate reading to speaking?
T : | Mostly by asking the students to read the text, giving the correct way fo pronounce

Language-Focused Learning

Teaching reading also allows the transfer of nikilts of English such as spelling, pronunciatisocabulary,
and grammar. Related to the study, all the pagitip integrated vocabulary learning in the cla$86 df participants
taught spelling practice in the classroom while%8%f the participants paid attention to teachingngmar. Phonemic

awareness activities were only applied by 4 pardicts in this study.
Fluency Development

In this strand, the students need to be helpedfaratd’ to develop their reading fluency. There gaome ways
to achieve this goal, such as speed reading, mgheatading, scanning, and skimming. Among thoseswayost
participants promoted skimming and scanning inrtbkeissroom. Some participants used independedingas a way to

help the students improve their fluency in reading.
Time Allotment to Each Strand

Besides the kind of activities which are donehe application of the four strands in reading, ¢bacern of this
notion is also about the portion allocated to amagh strand in the teaching and learning prodésson (2009) points
out that to make a well-balanced English courseréading in this case), a teacher need to paytatteto the portion
given for each strand. Based on the data, thecpaatits did not give equal time for each stranghafticipant preferred to
focus on meaning-focused input, while another pidnt paid more attention to language-focused nlagr

Those preferences are influenced by some facteegained by the interview transcript below,

In the four strands framework, a well balanced pesgme should give equal amount of time to epch
strand (meaning-focused input, meaning-focused ubuthanguage-focused learning, and fluency
development). Did you do that? What is your praefee®

At that time, | did not put balance on those atithél If it is in percentage,
It would be 1. 50%, 2. 30%, 3. 5% 4. 15%

No. Maybe it was 90% for no.3 (language-focusedning) and 10% for no. 1 (meaning-focused input)
Why?

It was because of my students’ low proficiencyhWieir low proficiency,

if | forced them to do extensive reading or learargmar | am not sure they would understand.
Because my focus was on improving their vocabuMflgen they are good at it, it will be helpful for
them to understand a text as well as grammar rules.

Py

= [O>| -

>

DISCUSSIONS

Related to the finding on the challenges facedheyteachers in teaching English especially readingmote
areas, there are many things to consider by relganies. However, this discussion focuses mor¢herstrategies done

by the participants when they taught English inates areas, since it may show the way of tackliwge challenges.

One of the important keys of the four strands Bauwork is the notion of the teacher as a planneraneacher
(Nation & Yamamoto, 2012). It involves making déaisof what are the most salient language itemskvhre needed to

be taught to the students at a particular condifidren, a range of learning opportunities needei@itovided across the
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four strands. Typically, most of the participanésd to teach vocabulary and pronunciation whicls faito language-
focused learning. Thus, it can be said that thehiea were teaching, giving an explanation andemtesion of language

features rather than providing a range of actisitidnich provide meaning-focused activity.

A research reveals that when the retention is nmedswith the use of receptive knowledge, immediast, that
learners typically remember around 30-40% of thedwdhat they encounter in a direct teaching agti@folse, 2006;
Hulstijn and Laufer, 2001; Keating, 2008 in Nati&ryamamoto, 2012). It means that actually, the petage can be even
higher if a teacher provides broader activitiesoh¢over the four strands. Teaching in a certaimditmn such as in
remote areas seems to force the teachers to foores an the teaching of language-focused learnisgdactivities than
the other three strands namely meaning-focused,impeaning-focused output, and fluency developmerith are all
based on meaning focused activities. This decisidrased on the teachers’ preference and beliefieder, based on the
notion of the four strands framework, the teacherge important to pay attention to the strandsi{Ma& Yamamoto,
2012). The first thing is that the teachers neethédke sure that the activities which represent ingafocused strands
exist in the programme or course. This can be digneonfirming that the level of the input and thgput are right for
their students. The next thing is that importamditon of some activities like repetition, creaiuse, retrieval and dual
coding are set up through the task choice and deSige last thing is the teachers need to ensateafipropriate amounts

of time are given to the meaning focused strands.
CONCLUSIONS

Since English becomes one of the compulsory stgjecteach in secondary school, the teachers edchtin
remote areas may face some challenges. They cahadlenges which are related to the students’ factmedia, and
material. While the challenges in teaching Englsh inevitable, especially in remote areas, readiy be a useful
activity to promote effective learning. One of thrany ways of creating effective (and balanced)niear is with the
application of the four strands framework whichuses on the integration of meaning-focused inp@aning-focused
output, language-focused learning, and fluency kbgwveent activity in the learning process. Howeveseems that the
learning process in remotes area still focusesaoguage-focused learning and meaning-focused itynfortunately,
disadvantaged condition has affected the applicaifdhe four strands to be an imbalance. Theretbeeteachers need to
consider what is the most important to teach witheglecting meaning focused strands since itdemggl in providing a

range of learning opportunity for the students afi as creating meaningful and contextual learning.

Reading is useful not only to help the studentdeustand the language, but also to improve studentabulary
mastery, their fluency in other language skillsgithunderstanding of micro skills of language tsws grammar,
pronunciation, and spelling) and other possiblgppses. Therefore, for the teachers who find itaift to teach English
to their students like the teachers of remotesdisaldvantaged area, they can start creating thegessful teaching from
this skill. Moreover, the reading activity can besa@jned with the use of the four strands framewsich provide the

opportunity for the students not only to learn sfieskills of language but also to integrate rewpwith other skills.
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